-« ED 080 411

AUTHOR
TITLE

INSTITUT;ON
REPORT NO

PUB DATE

NOTE

AVAILABLE FROM

EDRS PRICE -
DESCRIPTORS

\}/

- ABSTRACT

Y

DOCUMENT RESUME
: L SO 005 986

Larkin, Myrtle S. . <
How to Use Oral Reports..How to.Do It Series, Number
10..

National Council for the SOClaI Studles, Washington,
D.C.

‘NCss~Ser-10

64 :

6p.; Revised Edition

National Council for the Soc1a1 Studies, 1201
Sixteenth Street, N.W., Washlngton, ‘DeCa - 20036
($0.25, Quantity Discounts)

ME—$€\65 HC Not Available from EDRS. .

*Classroom Techniques; Elementary Education;
Guidelines; *Oral Communication; *Qral Expression;
Secondary Education; *Social Studies; *Teaching
Methods; Teachlng Models; Teachzng Techniques

s -

Suggestions for 1mplement1ng oral rez:rts in social

studies elementary and secondary classrooms are .tmw%rized in this -
-oguide. .The bulletin offers brief sections on t?s rziue of oral’
reporting; establishment' of ¢ériteria for oral r: orts; selection of a

«topic which is related to the unit under étud,. the scheduling of
reports; various types of reports-including discussion of infozinal,

. formal, and group reports: and evaluation +echn1ques. A list of -
references for using oral reports in social studies classes concludes
‘the report..Related d0cuments are SO 005-979 through sG 006 000..
(STM). ]

£ - e . =

bl

st it A 0l g Lo

Pai

oy,
Uy B

Sl e

PR v "
LRV T PRy “NT,,.‘ I
P

L™

afth

S e B e




S¢oos g

“

- Values of Oral-Reports

Almost everybody, man or woman, young or old, oc-
casionally needs to talk to a group: Perhaps it is to make
a speech; more often it will be to-express an opinion or
add information in a discussion of some particular plan
or_problem. Almost everybody, when this time comes,
wishes that he felt more at ease, that he had had more ex-
perience in organizing and presenting his ideas orally.
Oiten the rest of the group, too, wishes the speaker
expressed himself more easily and with greater clarity.

Instruction in oral expression is not the responsibility
solely of teachers of English and speech. It is both de-
sirable and possible to prepare many oral reports as a
cooperative effort of English, speech, and social studies
teachers and students. The social_ studies teacher should

" grasp every opportunity to help develop good oral ex-
pression as a part of the requisites for adult citizenship
in a democratic nation. )

“Students in social studies classes can léarn to express

ideas orally with ease and effectiveness if they have op- .

portunities to practice doing so. Oral reports, properly
‘developed, provide eéxperience which should prove val-
uable immediately in school life, and later ‘in adult ac-
tivities. The acceptable oral report requires search for
facts, organization of material,. clarity of speech and
presentation, and, with all these, demonstration of ability
to interest the audience. At the same time, oral reports
can be planned to enrich the information available to
the class and to stimulate-their thinking as a particular

NOTE: This How To Do It notebook scries,
techniques {or social studics teachers

Revised edition, Copyright 1964 by the National Council for the Sociol Studies - Price.25 cents per copy.
: Discounts 2.9 copies, 10%; 10 or more copies, 20%
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7 MYRTLE S. LARKIN
E Niskayuna High School
Schenectady, New York

problem is studied. Both the individual and the group
gain from the effective use of oral reports. .

It is difficult to realize the potential values .of oral
reports.” Preparation is time consuming for both students
and teacher. If the reports are to be effective, it i§ im-
portant to develop a desirable “atmosphere” in the class-
room. Although their use requires effort, oral reports
can be a most rewarding method of teaching and learn-
ing. Proper motivation and #3od preparation can over-
come the mpst common obstacles—individual fright and
group borédom—to make the oral report a popular pro-

- cedure.

The problems of developing the skills of oral report-
_ing are fundamentally the same in the elementary grades
as for the upper grades. Criteria need to be developed;
topics should be associated. with class work and ex-
perience; reports should be timely; and various types

of oral reports may be used. As in the upper grades,
evaluation techniques are vital to pupil improvement jn
oral reporting.

Developing Criteria

- Student atfitudes toward reports are likely to be con-

structive if students and-teacher have worked together

to set the goals, and if these goals are clearly defined.

One approach is to ask class members what person they

most I%e to hear talk. Students may answer with the

name of a teacher, 4 minister or priest, a local leader,
or someone they have heard on radio or television. The
question “Why?” will bring out a variety of answers
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Page 2 HOW TO USE ORAL REPORTS

which can be listed on the blackboard. The list will prob-
ably include many. of the following reasons:

can understand him.

e speaks clearly. o

e knows what he is talking about.

like his voice.

is interesting. )

Hg keeps going; he doesn’t-have to stop and think
vhat he is going to say next.

O

With{patience and questxomng students will interpret
these sfatements and establish criteria for their own re-
ch a list might read:

1. Usfe words which we all know; if new words must
be\used, put them on the blackboard pronounce
the and explain their meaning.

2. Use ood grammar.

3. Orgagze the talk and stick to the subject.

4. Make reports interesting; avoid facts already known

unless they are necessary to make points clear; use

- anecdotes and new facts to make a complete report.

. Speak in a normal voice and so that all- may hear.

. Stand erect; don’t fidget.

-‘Don’t take too long. .

. Look at the audience and tell the story: know con-
tent so well that you can tell the story without
nofés; use notes but zc/l the story; write out the re-
port but become so familiar with its content that
you need only to glance at beginnings of sentences,
statistics, or other notes and can look at atdience
most of the time.

9. Report should lead to further class discussion.

oo_\xom

It is important that the class also consider the respon-:
sibilities of an audience. Students are likely to formulate
some such list as follows:

1. Look at speaker; let him see you are interested and
expect him to do well. .

-2. Laugh only at jokes.

3.”Sit quietly. ~

4. Take notes quietly and quickly if the report is for
the purpose of acquiring definite information.

Audience ;i'ciformance can make or break the practice
of using oral} reports in the classroom. Fear of failure be-
fore one’s peers is a major obstacle to effective speaking.

Audience mentbers should be aware of -and assume their.

responsibility to hel speaker succeed. The students
should know that one of the. chief purposes of vral-re-
ports is to develop the ability to stand on one's feet
and give a talk before an audience, In the evaluation
which follows a report, phases of the talk which were
well done should be discussed first. Then the students
should “help” their classmate develop- his ability to give
% an oral report by making suggestions for improvement,
In that' ztmosphere the less mature or self-conscious
students vill be more willing to undertake a report.

=
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Evaluations should l)e based on the criteria which the
class has established for judging a report. Thus the per-
son giving the .report will know what to expect and is
more likel§ 0 accept adverse comments as impersonal

. and fair,

One elementary teacher-principal reported that the

- following rules for g,ivinﬂ oral reports and for listening

had heen developed in her qchool for grades three,” four,

five and six.!

. Choose a-subject that interests you.

Choose a subject others will like to hear about.

- Choose a subject you know about.

. Make each sentence tell about-the subject.

. Identify your subject before talking about it.

. Try to tell your report and not read-it.

. Don’t start to talk until your audience is ready.

. Don’t run sentences together. with “and’s.”

. Speak loudly and clearly.

. When you finish ask for questions and answers.

In the sixth grade they added, “Tell where .you got-

your information.” .
Questions for listeners: -
1. Did I listen and not interrupt?
2. Did I take part in the talk? . . -

. Did I speak in good’sentences?

. Did T sdy something on the subject?

. Was [ careful to pay attention when someone was
talking?

L]
O»ooo\xcwu‘\.:.-:».u._
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Selection of Topics

The selection of tupics for oral reports is extremely
important. The best ones are often those suggested by
the students themselves. They may grow out of class dis-
cussion, a news cvent of interest to the class, the con-
tent of the unit. a movie, a. radio or television program,
an individual research project. or the like. The teacher
may promote..interest in actopic by means of a provoca-
tive question or statement which will arouse discussion

" and a desire for further information.

Whatever topics are selected and however ‘they are
initiated, they should be related to the unit or topic
being studied. The following questions should also be
considered: ) ’

I- What does the texthook have to say on the topic?

2. Are materials available to prepare a report on the
topic?

3. 1s the topic worth the time and effort necessary for
the individual to develop a good report, and is it
worth the class time needed for its presentation?

An oral report on material thoroughly covered by the
textbook is worthless, if the text has been studied by the

IHarriett Chace, Social Studies Skills in the Centerville School,
an unpublished Doctor of Education Project, Teachers College,
Columbia University, 1953. p. 207.
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whole class. However, if the text gives only the provisions
of the Taft-Hardey Act, for example, a report on the
law, why it was passed, its supporters and opponents and
thc reasons for their positions would be a useful contri-
bution to class proceédings. A topic on the Suez Canal
will be entertaining and more vital if it goes beyond the
textbook (the Canal's importance to trade routes and
to the. British Empire) to tell the story connected with
building it, protecting it, Disraeli’s purchase of shares

for Lnﬂldnd the struggle of Egypt to gain control of the

territory and finally nationalization and international re-
percussions.

The teacher should always be certain that materials
for preparing an oral report are readily available before
the topic is undeftaken by a student. If library facilities
are inadequate, it is most important_that the teacher be

alert to sources of free or inexpensive materials and

obtain them. Magazine articles can be filed for this pur-
pose, too. Students, if encouraged, will often help to
build up a classroom file of useful materials. Once certain
that the necessary materials for a given report topic are
available, the teacher may properly expect the student
to take mtjor responsibility for actually obtaining them.

Preparing an oral report afiords opportunity for the
better readers to use source materials. The Fedcralist
Papers may be used as an example. A student might do
it report comparing the ideas of Alexander Hamilton and
Robert Lansing on the power of the federal government
under the LOIhtltllthn of the United States. Original
sources such as diaries and accounts of travelers may
be drawn upon to provide illustrations and to liven a
report topic dealing with a particular period of history
or a specific region.

Reports whicliare personalized are likely to be more
interesting than general topics. For example, in a unit on
the growth of labor unions in the United States, a topic
such as “Why I Would Join a Labor Union” would be
more appealing to students than ~The Values of Labor
Unions.” A useful booklet on this fapic is Why I Am in
the Labor Movement, by 15 labor leaders.? Personal in-

-terviews, where appropriate to the report topic, provide

valuable material and help increase student interest by
providing a pcrsonali}cd approach to a topic which might
otherwise remain abstract. -

Students need to be warned against a common pitfall
in giving reports on the lives of individuals. The encyclo-
pedic kind of -biographical report telling that a person
was born, lived, did great things, and died. is guaranteed
to be unpopular, boring, and not conducive to reaching
the goals hoped for by this method of classréom pro-
cedure. However, a good report of a person’s life could
be done by using a variety of sources—books (full length
biographies or brief accounfs in collections «.f biography),

2Special Report No. 20. National Planning Association, 1606 New
Hampshire Ave,, N.W., Washington 9, D. C. January 1949, $1.
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diaries, magazine articles, and in some cases movies—and
a variety of methods of presentation. Private Lives by
Van Loon may suggest some interesting approaches.

The selection of topics in the elementary grades
varies somewhat from that of the junior and senior
high school. The whole procedure is more informal
-and in the primary rooms the topics grow out of
the real, direct-experiences of the youngsters whether
these occur at home or at school. They oiten relate

to the children’s plans and activities and may very.

soon necessitate the gathering of information from other

people. Beginning in the third grade or whenever children

have learned to consult books for information, some of
the reports may include facts gained from printed ma-
terials,

liensiveness of ,the topics.

The teachers of the elementary” grades have unlimited
opportunities for using oral reports. Field trips provide
unusual opportunities for informal oral reports. Children
like to talk about their pets, what they can do, and how
to care for them. Capitalizing on an emerging interest a
fourth grade teacheér encouraged oral reports on the
topic, “How animals protect themselves.” The children
selected different animals and encyclopedias were used
to.obtain the information, notes were taken and. the re-
ports were given in complete sentences - A chart was
made on the.blackboard and copxed into their notebooks.
This same procedure could easily be followed whén
foods used in various parts of the world are studied and
compared. By the time children reach the third grade
they are capable of telling others abouf books, movies,
and faverite television programs they enjoy. They may
also look up information on places or people in the news
and share what they find with others. If they have taken
trips with their families, they may use postcards as they
talk about their adventure and -experiences. Perhaps
they might be able to show photographs, souvenir book-
-lets; or color slides that an older brother, sister or parent
had taken, or arrange to have an older person show the
slides.

Chiidren like to make things and they shonld be en-
couraged to make and use visual aids in their reports.
They might use a road map on which they draw-a heavy
line to show the route they are talking about. For a
report on the life of a family in some other part of the
world, dolls might be dressed in costumes and a model
house or “farm constructed. Sixth graders like to pre-
pare bulletin beard displays_to use as part of their reports.
“Life in Ancient Greece” and “Life in Ancient Rome”
are good commercial pictures to use for this purpuse.®

The Fideler Company,. Grand Rapids, Michigan. -

£l

The topics naturally increase in. complexity as.
the children move through grades four, five, and six, but
in any grade there will be a wide range in the compre-~
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A youngster’s imagination can be stimulated by a single

picture so that a story grows out of it. Grant Wood's
“Arbor Day” has possibilities along this line and some
.:Cumer and Ives prints are appropriate for describing
“Life in Great-Grandfather’s Day.”

\Whatever social studies topics are selected and how-
ever the reports are presented in the elementsry school,
they should be functional: that is, they shouald be an in-
tegral part of the learning program. contributig to the
orderly expansion of the puptls world and to thexr ability
to communicate orally what they have found interesting
and enjoyable.

Scheduling Reports

Timing of the report is important to make sure that

it comes into the learnin‘; situation at the appropriate
_ time_and that the reports do not all come on the same
day or at the end of the unit. Before introducing a unit.
the teacher should decide which of the topics included
lend themselves to oral reports. This does not preciude
spontaneous reports proposed by the students or reports
growing out of a group activity. By planning the teacher
can make sure that the reports are spaced so that they
alternate with other activities. If, during the unit, there

is to be a field trip, some interviews, or other out-of-

class activities, the findings will probably be excellent
material for oral reports. The problem of tlmmg is also
partially solved. The report should always be given when
the topic to which it is related is being discussed. -If
a student i$ not prepared to give his report.at that time,
it might better be-omitted as an oral presentation than
delayed. It is seldom good to have more thin one or two
reports on the same-day. Probably in no single unit
- should all students be required to give a report.

Types of Oral. Repuns

Informal, incidental reports—Too often we thmk of
oral reports as formal presentations made by an indi-
vidual standing before the class. Another kind, which
receives little attention but is nevertheless useful, is the
incidental report. Such a-report may be found necessary
when, during the class discussion, a question arises on
which there is a lack of knowledge on the part of the
class, disagreement ‘on facts, or merely additional infor-
mation someone desires. It may need only a sentence
or two or possibly a paragraph of explanation. A student
“may volunteer or be assigned to look yp the information.
When he reports he should be prepared to restate the
question, give a clear -and definite answer, and cite his
source or sources of information. Emphasis on the need
for doing"such -an assignment well and on its contribution
to the class discussion can foster a respect for its impor-
tance. Using the incidental report with slow and shy
students is a good way to prepare them for making more
formal anG longer reports at a later date.

HOW TO USE ORAL REPORTS
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Formal reports—Once an individual has selected a
topic for an oral report, he should check his procedure
with the teacher. Together they shouid discuss the
sources of information to be consulted and the method
of taking notes. When the rescarch is completed, they
should (,Ulhlllt together again on the organization of the
material. After that has been completed, the student
should practice his talk before the teacher or one or
two (riends. His interest is likely to be further aroused
and wore improvement will probably result if ke can
record his report on a wire or tape recorder. This will
enable him to hear himseli and to make suggestions for
his own improvement. Young people like to record and
play back reports; moreover, the machines are new enough
in many schools to lend newness to and enthusiasm for
oral  ports. By recording and listening to their own
reports, students can check their grammar, enunciation,
pronunciation, and organization. Not the least important,
thev can check the question. **Would 1 like to sit and
listen to. this report?* I{ their answer at- first hearing is
“No,” they have a real motive to improve their report.

The use of ~*props™ by older pupils during the presen-
tation of an oral report not only creates audience in-
terest but also gives tne shy student something to take
his thoushts off himself. ‘There are a number of ways in
which reports may he varied by the use of informal stage
properties and other devices.

One variation on the individual report as touched on
earlier is for.a student to prepare a bulletin board and

plan his report around it. The bulletin board can, for
example. consist of pictures by American artists to il-
lustrate a_talk on twentieth century American art; or
a series of pictures can be used to summariz¢ a-news
event of prolonged interest.

A student might use the opaque projector in giving his
report. Charts, graphs, cartoons. pictures, or maps help
to illustrate or prove a point: these can readily be pro-
jected on the screen for all to see clearly, thus facilitating
the explanation. A student might use a “Road Map of
Industry™ graph in presenting a report on United States
investments abroad.? In any report concerning people and
evenfs in a small country such as Ghana, it is helpful
to project a map on the screen, for it is difficult to see
such small areas on the usual wali map. Pictures of peo-
ple, showing costumes, work, -recreation, education, ar-
chitecture, help to clarify and to make a report more
mtere:atmg3 Students find it interesting to trace a penod
in world history through cartoons.

A suitable filmstrip or slide can be used to illustrate
a topic: for example,-the filmstrip, “A City in the Mid-
dle Ages,” to illustrate a topic on how the people lived
during the Middle Ages; or the filmstrip, “The Universal

iBi-weekly from Nauonal Industrial Conference Board, Inc,
845 Third Ave., New York, New York.
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- Deglz!ration of Human Rights,” to pictorialize-some as-
pects of an oral report on that document:

Students can’ also make eficctive use of the- black-
board in presenting oral reports. ‘One student; for ex-
ample, developed an iteresting talk on the hfe of Nd-
poleon by drawing stick-tigure -cartoonis on the board.
Asgraph may be placed on:the board for the- purpose-of ™
illustration or as a major part of the report: ‘Diagrams
are. alco helpful. N

m

. A report on- the music of a nation is uéh riore -ef-
fective if the reporter plays records to itlust® his story.
lor esample, a toplc on American ‘music is- much more
itéresting if it is. developed: with- the-use ¢f recordings
-of- American folklore: Recordings of Negro- :plrltuah
“Soigs by Stephen Foster, selections of American jazz,
.or <elections from Amcrlcan opera also-add to interest
andd illustrate the mplc The You Arc Tire séries-and
the-/ Can Hear It X o series ofier. eéxcellent-opportunitiés
for -using” rccordmg:. durmg an ord report ®

A student-might repert-on-an_interview- with a.person
-in‘the commutity -on- 4 question sm.h as-the work-of the
}\\clfare departmient. One- strident -who- \ﬂluntccrcd to-do
stich-a report -hrought-a crse worker -0-, classand inter-
‘viewed her there; The-other: “students wereasked to join
-in=the-discussion_ at the close of- the- interview.

fGnmp oral reports—Students will-often-do- in-groups

=-what -they hesitate to do alone. -Consequently, a falrly

5f, quent_use of group. oral- repnrts lias value:

One form of- "roup oral report -is- -the- -panel discussion.

’ *Itslenda itself. to presentatlon -of facts and -to-discussion

-of-different. points -of view. For, example, “embers.-of
the - ‘panel might- discuss the afguments for and -against
federal aid to-education of medical care for the aged-
under Social Seéurity. The panel discussion is mentioned
-here nnl\ as one form of group reporting, for it is-a tcch-
Amquc in and of- itself.

Another type of group discussion is that which grows
out of .a- group project. For instance,.-an- eighth grade
class, studying. the two newest states and-the U: S. terri-
torial possessions. divided into groups,-each assuming- the
fesponsibility for oltaining information concerning one of
-the-above-mentioned. Their assignment .included- factual
sinformation which-all of tie class was to-be responsible for
Tearning, a ‘booklet, a bulletin board, and-an_oral report.
‘The reports.varied. One group orgamzed its report around

- -a bulletin board- on which were photographs of the-
-“topography, cities, people, and industries-of Alaska. An-

-uther group showed a -movie on the people of Hawaii -
and supplementéd it with further information and -ex-

“5Columbia Recordings, 799 Seventh Ave., New Yoik, New York.

- thc uther E\"l uatmns

_references may be helpful.

pluxutlon \\ hen they were through the class- knew,
among ather .things, all about poi except how-it tasted.
A third group did their oral report in” the form of an
interview -with class memwoers who pretended that they
were natives telling -about Puerto ‘Rico to-a. group of
visitors. -

- *

el Evaluation .

Most -elenientary. and secondary pupils want-to Know
immediately whether or not they have done-a=good jOb
when they have undertaken -a- -project. If:.thiey: receive
adverse_criticisms, it adds to their feeling of security to
kno“ fat once \shat thenr Weaknesses are an what they

report. The mterw dlreudy de\eloped shou

-for wlfn(.\dluulmn und thcn for: group eval'

.\t the conclusmn of the umt 3 c!ass dlsc'

also cun;l(ler what l()[)lCS ml"hl bett>er have
out- and -what topics .might- proﬁt'\bl\ have bee
on-that were-not: The latter might - take the -form-of re-

-coimendations to the mnest year's- class - dbout good

report tupxc; for tlm particular umt

Suggesfed Readmg

‘There is not azgreat deal of material on the-usé of oral
reports in social studies classes. The followmg list of

Avams, HarLex MarTix afid PoLiock, THOMAS CLARK.
Sﬁcak Up. New York: The Macmillan Company, 1956.
p. §5-70, 113-32.

CarpenTER, HELEN \((.CRAC!\B\' editor. Skills-in- Social.
Stuilies. Twenty-Fourth \earbook Washington, D. C.:
National Council for the Social Studles, 1953:-Chapter
VIL. Out of Print.

CarrenTP, HELEN McCRackeN. editor. Skill Develop-
ment in Social Studies. Thirty-Third Yearbook. Wash-
ington, D.C.:. National Council for the %cml Studles,
1963. Chapter VIII. s

Frasgr, Dorotuy McCLurg and West, EpiTH: Socml
Studics in the Sccondary Schools. New York The Ron-
ald Press, 1961. p. 163-64, 167-69. -

“How To GET WORTH-\WHILE STUDENT Rnpmus ” Civic
Training. November 7-11, 1949. Columbus, Ohio:
American Education Press. -
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JaroLiMex, JOHN. Social Studies in Elementary Educa-
-tiom. New York: The Macmillan Co., 1963. p, 202-03.

Jounson, Lois V. “The Process of Ora] _Reporting.” Ele-
‘mentary English 35: 309-13; May 1958, -

KexworThy, Leonarp S. Guide to Social Studics Teach-
ing. Belmont Cahforma \\ adsworth l’ubl shing Co.,
1962.p. 117.

LEWENSTEIN, Moxnss R. Tcarlxmg Social Studics in Jun-
ior. and Senior High Schools. (h:cago Rand-McNally.
&-Co., 1963..p: 397-99, :

7Lom_;, Forrest E., and Havter, HELEN. Social Studics

-Skills. New Ydrk ‘Inor ‘Pub: Co., 1942, p. 101-07.

PRESTON, ‘RALPH-C.. Teaching-Social-Studies in the -Ele-

mcntarv Scltool New York: Rxnehart and -Co., 1938.
P 270-93 =

’ QQILLB\I I. JaMes, and Haxna, Lavone A. Education

‘WesT, EpitH, editor, Impro-'mg ‘the-Teaching-of

- WriGHTSTONE, J. WAYNE; Leceirt, DokoTi

HOW TO USE ORAL REPORTS No. 10

*

Jor Social Competence. Chicago: Scott, Forwman and
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